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ABSTBACT 



Foreign-ianguage methodology coursies do not generally 
BtowAu^ wwv««w*Al teachers with sufficient criteria for judging 
either the aost reasonable foriat or the probable cost/labor 



effectiveness of "edia Materials which could be used to advantage xn 
their classes. Opportunities for practical appUcation of the/ 
stttdent*s knowledge, partidjilarly where linguistics is *cojcer/hed, a^ 
severely limited in traditional courses by the overwhelixag Mount of 
theory deeied necessary. This course was designed to integra^te the 
theoretical aspects of linguistics with mediated instruction^ in 
several specific ways, providing a syste. approach to produdtion and 
evaluation of instruction of instructor- designed waterxals./ The ^ 
obiectives of- the course were to enable the student to: 1) /isolate < 
and evaluate a prcble. in, applited instruction xn ter»s of ft? 
relative importance in tl^e ,totai material to be learned in the 
language course; 2) consider va^xoms media solutions to a/ problem, 
and judge them/4y .specific objective criteria; and 3) deal wi^h 
specific media sjstems, io that he may better utilize avillable 
•iterials and make specific recommendations as to possible future 
systems whenever the opp^ttunity arises. Thxs PaP^J^-^^^it?®? 
course itself, with special consideration given to an evaluation of 
the student's reactions. S«i§gestions for future work m/this 
direction ate offered. (Author/KM) . 
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"A PROFESSIONAL PREPARATION' COURSE IN MEDIA-SUPPORTED 
INSTROCTIOk. FOR FOREIGN LANGUAGE TEACHERS"' 



_CL.k.v;e\<V'^^ Jhe language teaching/tnethodology 



...c language teaching /methodology course at my institution, and I 
am sure it is not an isolated instance, provides thorough coverage of 
language teaching theory,/and even devotes a couple of class sessions to . 
the workings of the language laboratory. However, the work/done in such 
areas as Learning Activity Packages (LAP's), stresses the ^'tudenfs 
ingfenuity above all, ancJ provides no direct correlation w^th an estab- 
lished teaching' program. To provide a more direct, and systematic approach 
to the very real prob/ems in media-supported or media-based instruction, 
that confront the language teacher, I designed and. taught a coUrs'g at 
the senior-graduate level. The stiidents i^/ere to be either senibrs m 
had' finished their Student teactiing or in-service teachers. Th6^comb^,i^a-- 
tlon of both media /T?roducti on and program evaluation made^this c^r.seC\ 
unique for the students. , , . \ 

To organize the course I >took Into co.nsi deration th'e'estimated 
background of th^ students, the facilities and resources available to me < 
within the university, and the general areas of Investigation provided 
by a proposed s^t of ^guidelines for superior professional preparation , 
for Foreign Language teaching in the State of Ohio.^ 

The course Itself conslsted of four tracks-lines of pursult-which 
"progressed through.the term. As schematized on the following page, they 
are: 

1. Language teaching problems we dealt with. 

li The use of varioiiis-media systems, including the 
niBcessary motor/ skill acquisition. 

3. The processes involved in manufacturing and 
evaluating software. . 

; ■ / / 

The conceptualization and utilization of a systems 
approach to teaching, par*t1cularly as it applies to 
media work. 
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Let me discuss these ind^dually. as they are eich. separate, yet 
contribute to the total concept of the course, 'C 

^ • 1 The Languaae ]eac^^^ , 

At another time this course could have been expandW\to includ^ tje 
' other?n,or°e CO J. uses- of niedia in Foreign Language teac.JJ"9- ^ 
course was listed as a sp6cial topic n linguistics. Jo^^J^ first^ 
topic of discussion was a llnguistically-oriented-^ssess.^^^^^ 
encountered in teaching. In addition, books on the teaching of the 
vSriSlls irngiSgel and Si linguistic structures of each langu^/e were, on 
reserve in the library.** , ^ 

The'situations we concentrated ouV efforts on were all Jelt to> 
more easilv comprehended when something, other than a standard text book. 

F^reiSrunguage-English tranilation method was the veMcle^of 
eiolanation For example, situations in\the foreign language where the 
. cSStext ie?emine^^ an Engl is.^ translation coujd be. 

. identical in both cases, as in Span;ish: ^ - 

Preferimos .ir al cine, or 
Preferlamo's ir al cine 

- rin hoth translate "We preferred to go to the movies", but the difference 
in thf SeJb !ens?can b^^^^^^ cued'by c6ntext background, or by a" ■ , 
standardized media tag. . ' 

Another situation is found in areas where the translation does not 
imply the fSr^ of dhange in the. t^arget language, even though there are 
differences in the/onn in both languages: 

:' English: Good Better K^Linr 
Spanish Bueno Mejor \ El Major 

"4.' 

English: , -One house • ^§1 _ 

German: ' Ein Haus ^ Funf Hause 

Anain iri a third case, a translation is not as effective as a 
n,Pdi/SesentStion. here where the change is in the syntax of the target 
la'n ua MS change maj be necessary'.because several reasons For 
example, the- placement of pronouns for noun objects.. change of placement 
of indirect o^bjects in affirmative and negative commands, etc., 

• French: Je vois je li^re Noun | 
Je le vois - Pronoun 

Spanish: Pongaselo -Affirmative 
No se lo ponga - Negative 
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equipment. §lide projection, synchronization facilities, and vioep 



systeins> 



Tii The Media oackaging- aspect began with an assessment of facili- 
ties IJlilable for p?odSction of Vhouse .materials, and then proceeded 
to I c^slr^lf lit was «H,st easiJy obtainable^r^gb^^co^^^^ 
distributors. The third step was evaluation in terms of program, 
feasibility and cost/labor analysis. \ . 

and alter. I chose a small paperback tp focus these discussions. 

•Me began with the ide5>at teaching itself is^j'^pecif ic: c^^^^^^ a 

and where the areas of possible change within their control lay... ^ 
-u- mnuMi tfl the rawif Icatlons of the system within the sphere 

A typical class could have- the fol Towing format: 

9 nuruccions of film,- 'relating the film to what they know about 
^' "th^S eJe nd silie'untversity System and asking questions on 
iechniques or facilities they don't understand. 

■ Rpvlpw of linquistic problem, e.g.. design of slot 

Stitution techniques, with each Person tryirig^out a p^^^^^ 
design on the class, and then discussing the construction 
. iShniqSes they hayJ already maste^'ed and how they affect the 
exiercise. 



4. Workshop session on overlaying colori^ for use in overhead 
/ V transparencies, cost and labor evaluation in comparison to 
efficiency in presenting. an exercise. • 

This is a very well-balanced class. Most were a little lopsided in 
one^aspect. or another; This was expecially true. when the class started 
workshops in'such things as videotipe' techniques,.. which required large « 
blocks of time to discuss scripting, camera work and edi tingle 

Using the resources of th6 Instructional Media Services division of 
Cleveland Sta^te University, we drew up a chart of various production 
costs. This would vary with each institution, and it is- necessary for 
the students to uhderstand the basis of the cost in each case, whether 
-tt-is-available equipment, manpower or external factors (film development, 
tape cost, etc.). We were then able to map^out the probable effectiveness 
of various solutions to media problems and^ Ihoos^ the direction in which 
to'begin work. In each case, whether' learapg discrimination between 
the formal or familiar in verb' usage,* or rMes. for forming the- subjunctive 
of irregular verbs, we charted an area of production for the kind of 
learning versus the tool used. This gave us the means to' greatest 
probable efficiency..,,.!.,,.,..^... - - ' '-^'^ 



Thus, as motion is. not necessary to learn verb conjugations, expensive 
video or motion picture. staging. can be avoided. On the other hand, to 
show^djscriihination with prepositions required srtth motion, this is ^ 
reasfii^ble expense and should be ncpected. But this process pirfpoints 
arels^^pf Investigation and the student can concentrate oni probable 
fruitful areas iJf production. ° 

^ Jhe next step js to discuss the work pn the detail^ necessary to 
"Vfoduce good materials. There ace many logical guides for the systematic 
construction of a media p^fcage.' Any which the students can work with 
will be a g^ flow chart. 

This kind of integrated' track, approach resulted, for tlie purposes 
af the class, in a kind of perceptual PERT chart. . PERT {Pfogriam Evalu- 
ation and Review Technique), was developed in 1958 and 1959 to measure 
and control the develo|)ment and progress of the Polaris Fleet Ballistic*'- 
Missile Progriam;** The "critical path" A-D-6rJ is the progress of related 
efforts necessary to produce work for the course. It also gives an 
Indication of how units could be intercfianged and what results would be. 
It makes clear that until the studentsHtnderstand what a scfript is good 
fof, they would not see the value in scripting out thoroughly a piece of 
work. On the other hand, until they rknow how several" modular units 
•work, any script will be impractical and nebulous. / { 

. • / V 

The works I have charted down the critical path were the principal ' 
projects witlj the aspect mandatory on my part\no^ed. The other aspect, 
whether problem or means of solution, was leffl to the student's choice. 
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<;ppr.4FIL PROBLEM'^ ""'^ "^^H TOROUGtjduT THE_CO!JRSEi 



I The Differenc e Between Homemade °n/loi!f V, ^^J^^^'?;^^ 

.labor necessary to do this wer^?J wo^^ ^„ . 

%tudehts was P?»-t?«lly^?|tJt^,'*J>^iL^^ made moj-e 

awareness of the possibilities of ^^1"^;.??^^^^ of material; and 

^specific the step^necessaty to p|^o«^*A usab^^^^ 
encouraged revis^ thS seloni time^>d. p^^^^ ? 
attitude on the part of^^^^^ ..here before 

more critical of. u®, -f+^iln l oackaqe distributor as a . 
they regarded th<| whole catalog \of a rt»dia Pa««9^ « -.^ something' 

"wiih book", by Jhenime thjy ^J^^^^ enhance 

was likely to be worth the ""oney ^p^"^r- J^^JilS'i^^^ of the . ' 

their personal ^"Jt'^jt^" K°n?feJSd^om^rc^^ theVefore 
most comnon formats of ^^f^ll^l^Z^ in the 

systems where they were -teacninj/ tng »» . decide, for example; - 
developed In any^case. A ttacher^mlght very weii ii ueu^^ ^^^.^^ 

that a series of 



of' his own. This 
filmstrips, when 
On the other hand. 



Si« ItarslWerwiuld b;.«s1er to work with than 
vlSiiilltt U "desiSS e characteristic of the package. 

bn the other Ha* -,-1^ oJ^jl^s ^^^^ , 
story or espy1??9ht be JJ^'^^'U'Uf'^ISg^^^^^ acquisition of . 

locate one-Efiat would '»t«''„^«5,^tJJ'Ser Is irjl4 to solve by the 
Sn SfThJ ^^iS^iK^f S5'ot!TrTpecif1c^h'a1ns of action, 
or verb tense clarification, etc.. 

• 2'. SEeclfkHedia Ttre^'^wSrld 

from it leilr^ways. of all of 
of media"-and- acquire a degrw^of^em^^^^ 

them gradually. «°Tf ;.-L'''^oSnSlriS nashSrSs and traisparencies 

, Vhi »| s« SSESff.!? -,rn5tnie 

ISS'^la "re1i:°aSv1J«Tha»^^^ the^™ore n»- 
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lor example. The use they would make of these LAP'S would more than 
make up for the time taken;awy from the linguistic orientatio.i, and so 
long as it is not the primary >ea of concentration of the course, could 
even be beneficial for the morale of the stu^nts. ■ 

4 Oti^ide Sources of Instruction.— Xs the sjtudents became aware 
of''the5r^Hp?bTTTtii?."they expressed a greater desire for not only 
-fiSids-on experience, but communication withj)rofessionals in the field 
of instructional (or commercial) development.. The university photographer 
was invited for a guest lecture and discussion, which the students 
obviously enjoyed. But I feel that in the -future courses, a^talic from. 
ext)^rts even outside the university could -be- beneficial to their work. ^ 

... 

- • RESULTS OF THE COURSE 

\ 1. ' Hand' in hand with the teachtr-made/bought process of ev«uation 
came .a growing awarehess of what is worth doinff^ in the "urse of J^ching. 
Millie this was linked to some/very specific assignments in applied • 
.aingulltlcsTIhe otn^ral procedure carri^ over to other areas, xulture 
iiS liSratufe; a^^^^ a^^^S of where- the contrasts; were 

most evident in cultural conflict, for eixamplc. . , 

2. Asid^ from Witten wb^i^, som^ very usable LAR's. which jre on 
file In our Media LaB^for individual work or class work with an instructor. 
. depending on the problem. \ . > 

" 3' As I mentioned, the course objective! were formulated with the 
sut/proposed slwndaJV teaching professional P^-eparation guidelines in 
■Sd'-^ As was expectedi\the students felt very .confident about their 
Sility in this ?egard \ What pleased me were^entiment.s such as the 
fol owing--"I feeljmuijh Inore cSpable to try va^iods approaches using 
Siff«r#nt media " h only wish I had this cburse before my last 
J ^Sr?'.?^e'?;;iurcel Zrl are fantastic, t puzzles me tj;at ^^JJ^^^, 
teachers here don't develop jtheir own materials for use in their classes. 

, 4. The students came aWay fmm this course with a healthy awareness 
of th2lr own power. They do not just interpret the book. JJey can 
teach the course, using thefr own knowledge, and whatever materials- 
book* slide-tape program mov?es. etc.-are appropriate. Jhis .nay . Jn 
SStfary to the idea that the good teacher nefeds only foT ow the well- 
Sri tten book, but I think that is somebody else s students. Ours ace 
too aware. a;id require that the teache^ be equally, aware, able to use 
the resources at his or her command. 
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K?^.5?ti«^?U?,irtS^ rSiKrin the presentation of 
-•aterial to.be 1 earned 



Phillppa-B.. Yin , J , 

Cleveland State University. 
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Funding for the original course was provided by the Center for 
Effective Learning, Cleveland State University. 

Guidelines for Teacher Preparation in Foreign Languages, 
Teacher Certification Committee of OMLTA,- under consideration 
(Un'publishedy. ^ 

Each student was encouraged to pursue the linguistic lines which 
he/she felt were relevant to his own teaching and language area. We 
all used material 'from Belasco's excel lent introduction to Appl ied 
Linguistics , and then added to this from a number of books and 
articles on reserve. Some of these were the following: . . 

BelasQO, Simon, Introductory Section to A2£lied Linguistics, 
Spanish , By Daniel Cardenas, Simon Belasco, General Editor. . 

Cherry, Colin. 'On Human Communication . New York: John Wiley 
and Sons, 1957. , 

Chomsky, Noam. Syntactic Structures. The Hague: Mouton and 
Co., 1957. . • 

Desberg. Dan, "Structural Linguistics and High School Language 
Jeaching Classical Outlook , Vol. 37, No. 2 (1959), 13-14. 

^ Lado, Robert. Linguistics Across Cultures . Ann Arbor: Univer 
sity of Michigan Press, 0957. ' 

.James J. Thompson. Instructional Communicati on, D. Van Nor strand 
Company. New York, c. 1969. ,A book for "students o^^teaching who 
wish to influence student, learning more profoundly through the many 
media available to educators today" (p. v.). It deals ^th all 
media through the framework of teaching as a communication sKiii. 

An adaptation of Thompson, p. 14. 

{ 

See. also Ralph K. Lonigro, Jr. and John Eschenbrenner, Jr., 
"Amo4el for selecting Media in Technical Vocational Education in 
Audiovisual Instrktton , November, 1973, PP. 27-31 

" — r ; \ \ 

See for example, iaamar E. Brodt, "Task Analysis for the ^ 
Development of Auifftvisual Programmed Instruction Modules . Audio- 
■ visual Education , Nov. 19730PP. 8-9. 
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Anderson, et a1.. Encyclopedia of Educational Evaluation. Jossey- 
Bass, San Francisco, 1973, pp. 291, 292. 

For another discussion of this topic see "Home-Made or Store- 
Bought-Two Approaches to work in the Laboratory" by Geoffrey Pill, NALLD, 
4, Summer, 1974, pp. 18-21. / 
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